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Section A
1. Who is this guide for?

This guide is primarily designed to assist staff responsible for recruiting learners to summer schools such as Aimhigher co-ordinators in: higher education (HE), Local Authority Districts (LADs formerly LEAs), in boroughs and in schools. It will also be of use to all practitioners engaged in recruitment to a range of aspiration-raising and transition activities to ensure that disabled learners are not unintentionally excluded from any Aimhigher or Widening Participation (WP) initiatives. 
The guide aims to help practitioners identify the barriers which might prevent the targeting and recruitment of disabled learners to Aimhigher summer schools and other WP activities. It has been developed as part of the Aimhigher national project ‘Enabling disabled learners to successfully participate in summer schools’. 
There are additional considerations about delivering inclusive activities not addressed in this guide. Practitioners will need to take these into account once disabled learners have been recruited onto an Aimhigher or WP programme in order to ensure that experience is valid and beneficial. 
2. How to use this guide

Section A - this background information provides an introduction to the issues around disability for Aimhigher and WP practitioners involved in recruiting for aspiration and attainment-raising, or transition activities. 
Section B - the checklists offer ‘Guiding Principles’ to support consideration of strategies which can help target and recruit disabled learners. Systematically addressing these issues will help staff meet their legal responsibilities to disabled learners and their recruitment targets. 
Section C -contains signposting, useful resources and a list of references sited in the guide. 
3. Why is this guide needed?

Lack of knowledge about disability issues and an initial failure to make explicit disabled learner entitlement to Aimhigher provision, have led some people to assume that the remit for disabled learners is located outside the responsibilities of Aimhigher and WP practitioners. However HEFCE guidance1 now makes it clear that WP and Aimhigher provision must be strategically planned and delivered to ensure the inclusion of disabled learners. 
1 Aimhigher guidance notes for integration HEFCE 2004/08 paragraph 42: http://www.hefce.ac.uk/Pubs/hefce/2004/04_08/
Disability discrimination legislation (the Disability Discrimination Act, DDA)2 places an anticipatory duty on education providers to include disabled learners. In addition, the legislative duty (DDA 2005)3 requires educational providers to be proactive in not discriminating against disabled people. This underpins the need to ensure that disabled learners are targeted for inclusion in all Aimhigher and WP activities.
Involving disabled learners is not only a legal and moral imperative. It is also important to maximise participation from all widening participation target groups to help meet participation targets and to ensure equality of access to HE for all. 

In the case of both regionally and locally organised summer schools, disabled learners have not previously been specifically targeted as prospective beneficiaries. 
4. Why target disabled learners?

In a survey of disabled people, the Disability Rights Commission (DRC)4 found that of their sample, 30% of disabled people who did not go onto post-16 education felt they were prevented from doing so for a reason related to their disability. This research also indicates that an 18 year old disabled person is 40% less likely to enter HE than his or her peers. 
The Labour Force Survey5 demonstrates that people with degree level qualifications are more likely to find employment than those without. This is particularly the case for disabled people. Disabled people therefore have a more urgent need to participate in aspiration raising opportunities which lead to achieving higher level qualifications. These qualifications can ultimately give access to better life chances and help prevent disabled people being amongst the poorest in society6. 
Disabled learners continue to be under represented in HE. Currently (2003/04) 
only 5.4% (121,080)7 of HE students are identified as having a disability. The majority of these students studying on HE programmes are known to be
2 The Disability Discrimination Act 1995 as updated by the Special Education Needs and Disability Act (SENDA) 2001: http://www.opsi.gov.uk/acts/acts2001/20010010.htm 

3 The Disability Discrimination Act 2005: http://www.opsi.gov.uk/ACTS/acts2005/20050013.htm 

4 DRC Briefing June 2005: 

http://www.drc-gb.org/library/research/drc_disability_briefing/drc_disability_briefing_-_june.aspx 
5 Labour Force Survey: http://www.statistics.gov.uk/StatBase/Source.asp?vlnk=358&More=Y 

6 Contact a Family: poverty research findings: http://www.cafamily.org.uk/campaigns.html#endchildpoverty 
7 Analysis of HESA data provided by Action on Access: http://aoa.ico3.com/resources/files/11AllyrsAlllocpercentTotal1.doc 
dyslexic (over 41%). There are significantly fewer students with physical and sensory impairments (approximately 12% of disabled students, 14,715 in total), this is one of the reasons they are a specific target group for this project. 
Increased participation of disabled learners in Aimhigher and WP activities can be achieved through actively targeting this hard to reach group of learners during recruitment. Such positive experiences of sampling HE will increase the likelihood of the educational progression of these learners.
5. Barriers inhibiting the recruitment of disabled learners 

Research into aspiration-raising and transition of disabled people from further education (FE) conducted by the NDT and Skill8 identified the following as some of the barriers to participation by disabled learners: 
a) Poor availability and quality of information. 

b) Lack of disclosure of disability. 

c) Gatekeepers not considering HE as a viable progression route. 

d) Disabled learners not being actively involved in decisions about their future lives. 

e) Learners lack confidence in their ability to progress. 

f) Failing to target disabled people within other groups of under represented learners. 

g) Few positive role models provided during recruitment. 

h) Poor collaboration between organisations that have an influence on disabled peoples’ choices and experiences. 

i) Disabled learners being considered as an homogenous group. 

It is important to consider these barriers when targeting and recruiting learners for Aimhigher and WP activities as they all impact upon the participation of disabled learners. Disabled learners have not been deliberately excluded from Aimhigher and WP activities, however if these hidden barriers are not considered they will not be recruited and the participation of disabled learners will remain unacceptably low. 

a) Poor availability and quality of information 

Regional summer school co-ordinators have worked to ensure that marketing and publicity materials at regional level welcome disabled learners onto summer school programmes. However, promotional materials produced by Aimhigher 

programmes are not always readily available in alternative formats and may not be designed with accessibility in mind (see page 16 No.3). There may also be no information included for disabled learners and their advisers about the support available on programmes. 
8 Aspiration raising and transition of disabled students from Further Education to Higher Education: 
http://www.actiononaccess.org/index.php?p=1_3_3_10&id=587
Practitioners should ensure that information is provided about support available for disabled learners on their programmes. Marketing and publicity materials and 
information for learners should be designed with accessibility in mind and include clear statements about which alternative or accessible formats are available and how these can be obtained. Information and publicity materials should be swiftly provided in alternative formats when needed. 

b) Lack of disclosure of disability 

When disabled learners apply to participate in Aimhigher and WP activities, the application or registration forms do not always make it clear why a learner should disclose their impairment. If learners do not disclose they generally do not receive appropriate support and may have a negative experience of the aspiration-raising activity. 

Learners wishing to participate in Aimhigher and WP activities would benefit from information being included on application and registration forms about why they should disclose, who this information will be passed to and for what purpose (see page 11 No.9). 
c) Gatekeepers not considering HE as a viable progression route 

The fact that disabled learners are welcome on Aimhigher activities may not always be obvious to those advising disabled learners. In addition the DRC (2003) study ‘Research into young disabled peoples’ aspirations’9 found that a quarter (24%) of disabled students said they were advised not to go on to HE or FE by their school. The assumptions of gatekeepers such as teachers, parents and advisers may need to be challenged, and their knowledge enhanced, to support progression of disabled people into HE. 

Practitioners should make it explicit to all gatekeepers that disabled learners are welcome to participate in their activities and that HE can be a viable option. 

d) Disabled learners not being actively involved in decisions about their future lives 

Sometimes disabled learners are not consulted about whether they want to participate in Aimhigher or WP activities such as summer schools. 

Information and recruitment activity needs to be targeted directly at disabled learners as well as their key advisers, to ensure they are allowed to make informed choices. 

e) Learners lack confidence in their ability to progress 

Some disabled learners may be hesitant about putting themselves forward for activities because they lack confidence in their ability to succeed. 

9 Disability Rights Commission (2003), Young Disabled People - A survey of the views and experiences of young disabled people in Great Britain, conducted by NOP for the DRC: 

http://www.drc-gb.org/newsroom/news_releases/2002/education_for_all_getting_in_.aspx
Staff recruiting learners to Aimhigher and WP activities should bear in mind that additional encouragement and targeting may be required for disabled learners. 

f) Failing to target disabled learners within other groups of under represented learners eg social class, black and minority ethnic groups or looked after children 

Aimhigher and WP staff are sometimes not aware that disabled learners will be represented amongst other minority groups and as such may have particular needs. Hussain (2002)10 found that the lack of information for disabled people from ethnic minority backgrounds is a key issue. It is also important to recognise that looked after children may well be disabled learners. It can be difficult for these learners to find appropriate information particularly if they have more than one ‘label’ such as a black deaf girl or an Asian young man with specific learning difficulties. 
Practitioners involved in targeting learners from other under-represented groups should bear in mind that some of these learners may also be disabled. Access and inclusion issues should be taken into account during all targeting and recruitment activities. There may be additional issues relating to perceptions of disability for people in these groups such as cultural differences. Disabled children are also statistically more likely to be subjects of abuse and bullying. 

g) Few positive role models provided during recruitment 

Publicity materials rarely provide examples of disabled learners who have successfully participated in aspiration-raising activities which might encourage gatekeepers, key advisers and disabled learners to be more aware of this option. Disabled students are often not recruited to act as role models in ambassador schemes, and provision to support them in this role may not be considered. 

Practitioners are advised to think about including examples of disabled learners who have successfully participated in Aimhigher or WP activities in recruitment and marketing materials. Encourage disabled students to participate in ambassador schemes. 

h) Poor collaboration between organisations that have an influence on disabled peoples’ choices and experiences 

In schools, young learners rely on their teachers for much of the information they receive about their future options. However, evidence suggests that teachers do not always have access to all the information required. 

Staff co-ordinating recruitment to Aimhigher summer schools should be in close contact with Aimhigher co-ordinators at a local level, especially those working in schools. These staff can work closely with the school special educational needs co-ordinator (SENCO) to ensure disabled learners are targeted. Other key gatekeepers who can support targeting are Connexions advisors, learning support teams from colleges, statementing officers and specialist advisory teachers. 

10 Hussain, Y, Atkin, K and Ahmad, W (2002), South Asian disabled young people and their families, The Policy Press (ISBN 1 86134 326 4) 

i) Disabled learners achieving academically at a later age 

Some disabled learners make a slower start academically due to a range of difficulties with study. Some of these learners have already moved into FE to study in year 12, while others are over the age of 18 before they achieve level 3 qualifications. As a result, they have not been targeted through Aimhigher or WP activities and they, and their FE advisers do not know about these opportunities. 
Although some disabled learners may not yet have achieved the necessary qualifications, many do have the potential to achieve when slightly older. They therefore need to be able to participate in Aimhigher and WP activities whilst in school, including those in special schools, so they do not miss out on age related aspiration raising activities. It is also important to ensure that FE providers are aware of the Aimhigher and WP activities which their students are eligible to participate in. 
j) Disabled learners are not an homogenous group 

Disabled people are from all socio-economic backgrounds, ethnicities and geographical locations (urban and rural). In addition, people with similar impairments will face different challenges depending on their life experiences, existing support and provision, and coping skills. When recruiting for aspiration raising and transition activities it is important to take into account the nature of different impairments and the fact that they will have different impacts on an individual’s experience. 
For some activities it may be appropriate to specifically target learners with a particular impairment eg an information event for deaf learners on working with sign language interpreters and other language service professionals in HE. At other times it will be better to take an approach which targets all potential HE entrants and make appropriate adjustments to include and meet the individual needs of any disabled learners eg providing one to one buddy support for a learner with Aspergers Syndrome11 attending a summer school. Such decisions will be informed by the focus and purpose of the activity rather than the nature of the learners. 
Please note - The criteria imposed upon regional summer schools by funding bodies results in disabled learners who attend non state funded schools, including special schools, not being eligible to participate. However, where possible these learners should be included in WP activities as the very fact that they are disabled can be a barrier to progression to HE. 

11 Information on Asperger’s Syndrome from BBC health web pages: http://news.bbc.co.uk/1/hi/health/medical_notes/a-b/1166811.stm 

6. The use of appropriate language and terminology

The use of appropriate language is important when trying to reach and engage disabled learners and their advisers. 

The DDA provides a legal definition of disability stating that ‘a person has a disability if he [sic] has a physical or mental impairment which has a substantial and long-term adverse effect on his [sic] ability to carry out normal day-to-day activities.’ This definition assists our understanding of the breadth of impairments covered by the legislation, but it tends to focus attention on the impairment rather than the barriers that disabled learners might face. To effectively meet legislative obligations under the DDA, it is important to identify and try to remove barriers to participation. The social model of disability supports this focus. 

Use of the social model of disability reinforces that it is attitudes and approaches that place barriers upon a disabled person rather than the person’s impairment. 

Manchester City Council12 defines the terms disability and impairment as follows: 

Disability - the loss or limitation of opportunities to take part in society on an equal level with others due to social and environmental barriers. 

Impairment - an injury, illness, or congenital condition that causes or is likely to cause a long term effect on physical appearance and/or limitation of function within the individual, that differs from the commonplace. 

Learners in HE can have a range of impairments including sensory, mobility, specific learning, mental health or health difficulties. An impairment may not be visible or may have intermittent implications for the individual. 
Inclusion - as defined by the Centre for Studies on Inclusive Education13 based at the University of West of England, encompasses the following: 
· Valuing all learners equally. 

· Increasing participation in, and reducing exclusion from educational cultures, curricula and communities. 

· Reducing barriers to learning and participation for all. 

· Viewing difference as a resource to support learning, rather than as a problem. 

The term ‘disabled learners’ is used in this guide to reinforce the fact that the person is disabled by the barriers created by society. Using this terminology is effective as it does not define an individual by their impairment. It is for this 
reason that the term ‘learners with disabilities’ is not used here. The terms
12 Manchester City Council - The Social Model of Disability: http://www.manchester.gov.uk/disability/policies/model.htm 

13 The Centre for Studies on Inclusive Education – Index for Inclusion: http://inclusion.uwe.ac.uk/csie/csiefaqs.htm 

disability, impairment and inclusion are commonly used in HE in relation to disabled learners. 
Terminology around disability differs between institutions and education sectors. A learner in school will usually be supported through a SENCO. They are likely to identify themselves as having ‘special educational needs’ rather than having a ‘disability’ or an ‘impairment’. 
In FE colleges, learners needing support would usually go to the ‘additional learning support’ department, whereas in HE institutions they are likely to receive advice from the ‘disability office’ or ‘student support’. 
These differing terms are being used at a time when a young person is developing a sense of their own identity, and they may be sensitive to being ‘labelled’. 
Practitioners need to be aware that there are several terms for similar things used by different professionals, as well as by learners and their advisers. Learners will not always be aware of the terms being applied to them. 

Practitioners should respect that it is ultimately up to the learner to decide how they describe their support requirements and which ‘labels’ they use. It is however useful to ensure that learners understand the differences between school, FE and HE; the learning environments and study expectations are different as is the way support requirements are funded and arranged. 
Developing a common understanding of terminology being used amongst professionals across the school, FE and HE sectors will also significantly contribute to effective targeting strategies for disabled learners.
7. Disabled learners’ aspirations 

Disabled learners’ perceptions of HE and their aspirations for the future can be very similar to non-disabled learners. Like all other learners, disabled learners have a range of reasons why they might want to access the summer school experience or other Aimhigher and WP activity. Sometimes learner participation is about wanting to meet people, make friends and to try something new. It may or may not be the case that HE study is their immediate goal. Key gatekeepers should avoid making judgements about a learner’s ability to participate in Aimhigher and WP activities which might inhibit their future potential. 
Disabled learners are in the process of understanding their own changing needs during transition. Part of the progression to adulthood for young people in general is gaining the ability to recognise that not all aspects of their lives go to plan, to acknowledge things do go wrong and to learn from the experience. Many young disabled people assume that HE is not for them, therefore ‘trying out’ the HE experience is just as important, or even more so, for some disabled young people. 
Like other learners, many disabled learners have the potential to be the shining lights of the future. It is important to recognise the potential of all learners and avoid early judgements due to impairment. Recruitment activities should therefore seek to ensure disabled learners are not excluded from any opportunity which will help them make informed choices about their future.

8. Parent and guardian influence on aspirations

Parents and guardians, particularly those of young disabled learners, tend to want everything to go smoothly for their child. Hence, some parents hesitate to promote taking risks, doing something unknown or potentially challenging such as attending a residential summer school. Some parents are very assertive about their child’s rights, others may need convincing that HE can be a viable, positive and life enhancing experience. 
Aimhigher and WP practitioners can help by providing information for parents and guardians about the positive benefits to disabled learners of participating in summer schools, or other aspiration-raising activities, and the contribution the experience can make to future choices. Whilst accentuating positive outcomes, staff recruiting to aspiration-raising activities have to address parents’ and learners’ concerns and be prepared to deal with them systematically and patiently if and when they arise. It is important to have explicit discussions to address these concerns. Many parents worry about the practicalities such as personal support, finance, course content, accommodation and attitude of other learners. It is therefore important to provide as much information in advance as possible to parents in order to allay anxieties (see page 15 No.2). Be aware that this is likely to require additional Aimhigher co-ordinator time. 
Parents may have many questions about their child’s future. The transition that a young disabled learner is making is multiple and continuous, and may involve not only education, but social services, health services, and also changes to the welfare benefits that young person receives. Aimhigher staff need to know how to signpost parents and young people to the relevant advice agencies to help answer their questions. 
It is also important to remember that parents of any of the learners attending Aimhigher or WP activities may themselves have a disability, and information must be accessible and jargon free. 

9. Declaration and how best to achieve this 

Many disabled people do not always tell you that they have an impairment for a number of reasons, for example they may: 
· Not consider themselves to be ‘disabled’. 

· Not be aware they have an ‘impairment as defined by the HEI or the DDA. 

· Not wish others to know because of previous bad experiences. 

· Not consider that it is important or beneficial for other people to know. 

· Believe others will be prejudiced against them as a result of their impairment. 

· Think people will feel sorry for them. 

· Want to be just like everyone else. 

In instances when an individual chooses not to declare a disability, staff will not be aware of any difficulties which an individual may experience whilst participating in the summer school, Aimhigher or WP activity. 
If no information is provided on learner needs, support will not be put in place. The individual is then likely to have a poor, or negative experience of the activity which may impact on their future aspirations. It is therefore important to ensure that all procedures and practices at the recruitment stage encourage declaration. This includes stressing to Aimhigher co-ordinators in schools, boroughs or areas the importance of checking with the learner or SENCO about the learner’s additional support needs. 

It is particularly important to know about learner’s specific support requirements as early as possible. Due to shortages in the availability of specialist support staff, some types of support can take time to organise, require forward planning, the allocation of additional funding and liaison with university disability services. It is particularly important to arrange support such as 24 hour care and sign language interpreters (or other language support services) as early as possible. 
In order to encourage declaration it is first necessary to create an environment where learners and their advisers: 
· Understand the definition of disability and any additional support being used. 

· Know disabled learners are welcome through use of positive statements. 

· Feel comfortable to disclose an impairment through open discussion or information which explains what is meant by ‘disability’. 

· Have repeated opportunities to inform you about the learners’ needs, including on application forms and at registration. 

· Understand that the purpose of disclosure is to allow support to be put in place, which will enable a disabled learner to have the same experience as everyone else. 

· Are aware of the positive implications to enable them to make choices about the support they receive. 

10. Dealing with confidential information 

In some instances, staff recruiting learners to summer schools and Aimhigher or WP activities will need to find out more about a disabled learner‘s support requirements once they have declared that they have an impairment. 
It is good practice to follow up on declaration by contacting the learner, their parents or guardian and/or appropriate staff in their school or college. This will enable you to find out about existing support, the learner’s background, the impact of their impairment, his or her attitude to their impairment, the coping strategies they use and to discuss any arrangements they will require. Often parents or guardians are a key source of valuable information about younger disabled learners. 
The information received should be dealt with sensitively and treated in a confidential manner. It is important to have a system which makes sure that key staff co-ordinating and delivering Aimhigher or WP programmes are given the information they need to provide the optimum experience whilst ensuring health and safety concerns have been addressed. Care should be taken not to pass on details about individual learners which are not essential. 

Section B
Guiding Principles: targeting and recruiting disabled learners
The checklists in this section are designed to help summer school, Aimhigher and WP practitioners consider how to ensure disabled learners are included in the recruitment process for their activities. Practitioners should bear in mind that it may be necessary to actively target disabled learners in recognition of the fact that they are frequently under-represented in aspiration-raising activities. 
Forward planning is paramount to the successful inclusion of disabled learners and can save time and resources in the longer term. Often, minor measures will promote an inclusive approach and help to ensure disabled learners are not being unintentionally excluded. 

How to use the checklists 
Step one - Consider and apply the following guiding principles to your own practice and areas of responsibility in relation to recruiting participants to summer schools or Aimhigher and WP activities. Think particularly about  how your practice impacts upon disabled learners and whether they might be unwittingly excluded during the recruitment process. 
Step two - Bear in mind that certain barriers preventing access for disabled learners, such as those within policies and procedures, may require addressing through an institutional, regional or national approach rather than by you as an individual. 
Step three - Refer to the Signposting facility in section C for further information. 
Step four - Seek direct advice from disabled learners or organisations that represent disabled learners. This can also help formulate solutions. 
Please note that not all of the following ‘guiding principles’ will be applicable to all staff involved in recruiting learners to Aimhigher or WP activities. However, as the guiding principles may still have implications for your role please ensure you take note of them all. 

Guiding Principles: targeting and recruiting disabled learners

1. Participation levels and targets 

· Identify current levels of participation by disabled learners in your activities by ensuring there are suitable opportunities to declare any support needs during the recruitment phase. 

· Consult the Local Authority Districts (LADs) and Connexions service for advice on how best to reach disabled learners locally. 

· Identify disabled learners in your region or areas, within the target group, at mainstream and special schools and colleges who are currently studying at an appropriate level. 

· Where eligibility criteria for participation are set locally by the HEI, ensure the criteria do not inadvertently exclude disabled learners. 

· Identify if there are any schools in the area where there are disabled learners who would be eligible to participate but for historic reasons are currently excluded. Where possible promote your activities to these learners. 

· Aim to set recruitment targets for disabled learners which might involve specifically marketing your summer school, Aimhigher or WP activities to disabled learners, colleges and schools.

· Monitor progress towards achieving any recruitment targets set.

Guiding Principles: targeting and recruiting disabled learners

2. Targeting through key gatekeepers 

· Communicate directly with LAD/LEA, school, Connexions and college staff to ensure they are aware that disabled learners are welcome to attend your activities regardless of impairment. Ensure that all staff who advise disabled learners are aware of this, and of the definition of ‘disability’ that you are using. 

· Encourage school, Aimhigher, Connexions or LAD/LEA staff involved in selection to, or promotion of, aspiration-raising activities to bring your programmes to the attention of disabled learners and to actively encourage disabled learner participation. 

· Where selection criteria allow, send marketing information to, and make personal contact with key staff in specific schools and colleges to: 

· Target disabled learners in FE colleges if activities are directed at learners in year 12 (be aware that this may require more time as learners may be more difficult to identify.) 

· Ensure that disabled learners in special schools and colleges, and independent schools are invited to participate if eligible (see Note on page 7). Be aware that special schools may have tried and tested transition routes used by their students. They may not be aware of Aimhigher and WP opportunities and could need encouragement to try different pathways. 
· Run events for gatekeepers, parents or guardians, Connexions advisers, teachers, LAD/LEA staff and school SENCOs to: 

· Explain how disabled learners can benefit from participating in summer schools, Aimhigher or WP activities and that you welcome their participation. 

· Outline eligibility criteria and how these are interpreted in practice.

· Ensure gatekeepers fully understand the definition of ‘disability’ that you are using. 

· Clarify the nature of the summer school, Aimhigher or WP activity; outline what the learner will have to do. 

· Explain that the activity is designed to be inclusive of all learners.

· Outline additional individual support that can be put in place, or adjustments which can be made to activities. 

· Highlight the importance of gatekeepers providing information about learner impairments and explaining any additional needs.

· Provide examples of learners who have successfully participated in summer schools, Aimhigher or WP activities previously. 

· Provide an opportunity to answer questions and concerns.

· Explain that learners who are educated out of borough may be eligible to participate. 

Guiding Principles: targeting and recruiting disabled learners

3. Marketing and publicity

· Make clear in marketing and publicity materials that disabled learners are welcome to attend the activities you deliver:
· Include specific statements encouraging disabled learners to participate.

· Promote the benefits of disclosing support needs.
· Clarify what you mean by ‘disability’. 
· Produce marketing and publicity materials in accessible formats:

· Use plain English ie avoid unnecessarily complex vocabulary or jargon.

· Make alternative formats readily available and supply them promptly eg large print, audio, electronic, Braille. 

· Use recommended font styles and sizes, and accessible design, layouts and colours (see page 18 No.1). 

· Ensure websites comply with World Wide Web Consortium (W3C) accessibility guidelines (see page 18 No.1). 

· Represent disabled people in key promotional activities which advertise and publicise your summer school, Aimhigher or WP activities both in the information you provide and at events: 

· Use disabled people as role models to show HE is a viable option. 

· Provide quotes about disabled people’s experiences. 

· Use disabled students as ambassadors. 
· In publicity or during marketing activities, clearly state the activities involved in the summer school, Aimhigher or WP programme to help inform: 

· Choices about whether it will be a useful experience.
· Decisions about support which may be required if the learner attends.
· In conjunction with disability staff in your HEI, identify a range of particular benefits to disabled learners of participating in aspiration​ raising activities and market these benefits. It is useful to give explicit examples where possible. 
· Provide opportunities for disabled learners to discuss their concerns about attending the summer school, Aimhigher or WP programme during marketing and promotional activities with: 
· Disabled student ambassadors. 
· Summer school, Aimhigher or WP staff. 
· Provide some disability specific information for learners. This should include details of arrangements which are made for accessible travel accommodation, personal assistance, communication support etc. Explain that individual adjustments can usually be put in place if sufficient advanced notice is given of learner requirements. 

Guiding Principles: targeting and recruiting disabled learners

4. Seeking information about disabled learners’ needs and encouraging disclosure 

· Provide a range of clearly explained and appropriately worded opportunities for disabled learners to declare any additional support requirements eg on application forms, if used. 

· Include a statement clearly explaining why information about additional needs is requested and why declaration will be beneficial to the learner.

· Standardise the information you ask for and ensure it makes the definition of disability or additional support being used, clear. 

· Ask staff in feeder schools to provide details to summer school, Aimhigher or WP staff about their learners’ additional needs in relation to the demands of the aspiration-raising programme. Try to talk to the disabled learners’ adviser about their requirements if possible. 

· Contact learners who have declared support needs in advance. Encourage them to discuss: 

· The support they already have for learning in school or college (if any). 

· What they think they will need on the summer school, Aimhigher or WP activity, and the options for how this support might be put in place.

· Implement a system for promptly responding to any enquiries from disabled learners to ensure they receive timely advice prior to application. Allow time to research and respond to queries. 

· Pass on information about disabled applicants and their support needs to colleagues arranging activities as soon as possible so that appropriate support can be organised. It can take time to put personal assistance and communication support in place and early booking of support services is essential. 

5. Promoting the benefits to colleagues 

· Ensure colleagues delivering summer school, Aimhigher or WP activities are aware that the participation of disabled learners brings positive benefits, and adds new perspectives and experiences for all participants. 

· Provide professional development for HEI staff involved in aspiration-raising programmes to ensure they are aware of the issues and their responsibilities to target disabled learners. 

· Be aware that the attitudes of summer school, Aimhigher or WP staff can make a big difference. One of the most difficult barriers disabled people face are the negative attitudes and perceptions of other people. 

Section C

Signposting: useful sources of information
1 Accessible Events: A good practice guide for staff organising events in higher education. Elliott, et al (2005) http://www.actiononaccess.org/index.php?p=1_3_3_10&id=739 
2 Images of Disability: A cross-Government initiative to mainstream images of disabled people into Government advertising and publicity. http://www.imagesofdisability.gov.uk/ 
3 Finding out about people’s disabilities. Department for Education and Skills: http://www.lifelonglearning.co.uk/findingout/ 
4 ‘Identifying a student’s needs’ from making your teaching inclusive. The Open University: 
http://www.open.ac.uk/inclusiveteaching/pages/identifying-a-students-needs/index.php 
5 Disability disclosure, confidentiality and evidence in a higher education context. The Scottish disability team:     http://www.sdt.ac.uk/resources/SDT2LeafletJun02.doc 
6 Guidance for post-16 providers on implementing the DDA part 4 - disclosure, confidentiality and passing on information: http://readingroom.lsc.gov.uk/pre2005/quality/goodpractice/disclosure-confidentiality-and-passing-on.pdf 
7 RNIB transcription centre: http://www.rnib.org.uk/xpedio/groups/public/documents/publicwebsite/public_transconus.hcsp 
8 RNID communication support services: http://www.rnid.org.uk/howwehelp/our_services/communication_services/ 
9 Risk assessments for including learners with disabilities: report discussing issues around inclusive risk assessment (section 4) Rose C, LSN: http://www.lsneducation.org.uk/dda/files/projectreports/PLR5.doc 
10 The Disability Rights Commission, legislation and guidance for higher education: http://www.drc-gb.org/employers_and_service_provider/education/higher_education.aspx 
11 Direct Gov: useful disability organisations page: http://www.direct.gov.uk/Dl1/Directories/UsefulContactsByCategory/DisabledPeopleContacts/fs/en 
Resources
General 

1 Aimhigher – website for learners, disability pages: http://www.aimhigher.ac.uk/student_life/guidance___support/disability.cfm 
2 Connexions direct: (has a ‘disability content switch’ so enable disability related information to be prioritised).                                                  http://www.connexions-direct.com/index.cfm?go=disabilityContent 
3 Connexions disability support pages:                                      http://www.connexions-direct.com/index.cfm?go=disabilitySupport 
4 Skill: information leaflets with contact details of impairment specific and general disability organisations:                    http://www.skill.org.uk/info/infosheets/orgs.doc 
5 The Site: a website for young people with information about learning and life – the health and wellbeing section has impairment specific information:     www.thesite.org 
   Includes a local ‘advice finder’ to search for disability support: http://www.thesite.org/community/localadvicefinder 
6 Youth Information.com: www.youthinformation.com information site for young people created by the National Youth Agency: has information about discrimination at;                  http://www.youthinformation.com/Templates/List.asp?NodeID=89806 
Transition 

1 Skill: frequently asked questions and case studies about moving on to college or university:                                                                     www.skill.org.uk/info/faqs.asp 

2 Skill information leaflet for young people about transition and preparing to leave school: http://www.skill.org.uk/info/infosheets/Making%20choices%20about%20leaving%20school.doc 

3 Contact a Family: transition fact sheet with information to help parents and disabled young people plan for transition:              http://www.cafamily.org.uk/transition.html 

4 BBC Ouch! disabled students diaries 2004: http://www.bbc.co.uk/ouch/lifefiles/student/ 
Statistics 

1 Disability briefing. Regional statistics on disabled people, adults and children, analysed and published by the DRC from the Family Resources survey. (See Pages 33 and 35):                                                                                            http://www.drc-gb.org/library/research/drc_disability_briefing/disability_briefing_march_2006.aspx 
2 Action on Access: statistics about disabled students at application and enrolment from UCAS and HESA data:                   http://www.actiononaccess.org/?p=2_5_2_1 
Marketing and promotion 

1 Contact a Family: UK-wide charity providing advice, information and support to the parents of all disabled children. Contact a Family publish area/regional newsletters, organise training workshops, meetings and information events which may provide opportunities to promote summer schools: For area/regional contacts see: 

   http://www.cafamily.org.uk/cafiya.html 
Publications and web resources 

1 Skill: Publications for young people: 

http://www.skill.org.uk 
· Into Higher Education directory (hard copy available, searchable database on-line) 

· Into… series (information and case studies on careers) Available from Skill online bookshop (follow links from Skill homepage) 

· Information booklets – range of titles on FE, HE and transition to employment, plus disability rights (download from Information Section)

2 Aimhigher South Yorkshire 

· 16-18 year old students with Specific Learning Difficulties: Transition into HE (2007):                         http://www.aimhigheryandh.co.uk/content/docs/2007/feb-07/SpLD-Main-Report.pdf 
· Disability terminology and information booklet: http://www.aimhigheryandh.co.uk/content/docs/2006/2007-Disability.pdf        http://www.aimhigheryandh.co.uk/content/docs/2006/2008-Disability.pdf 
· Disability research case studies of disabled learners: http://www.aimhigheryandh.co.uk/content/docs/case-studies.pdf 
· Research report on the transition of disabled learners from Further Education to Higher Education:         http://www.aimhigheryandh.co.uk/content/docs/Research-Report.pdf 
3 Aimhigher West Midlands: A guide for disabled learners interested in higher education:                     http://www.aimhigherwm.org/content.asp?CategoryID=2029 
4 Aimhigher West Yorkshire: Curriculum choices for students with a disability. The Stepping Stones guidance on accessing DSA can be used to provide advice for disabled learners considering financial and support issues around progressing to HE. Stepping Stones:                                                                                   www.calderdale-colleges.com/steppingstones.pdf 
5 Aimhigher Hampshire and Isle of White: Raising the Aspirations of Disabled Students. A DVD, ‘degrees of success’ about disabled student’s experience of HE and support available, can be used to promote HE to disabled learners and target those who do not think HE is a viable option:                         http://www.connexions-southcentral.org/aimhigher/what_you_love/disabled_students.htm 
6 RNID ‘Is University for you?’: A guide for deaf students. A free guide which aims to encourage prospective deaf students to think about going to university. It includes information on how to apply to university, the communication and financial support available, and exam arrangements. (2004) DVD, VHS or CD Rom: http://www.rnid.org.uk/information_resources/factsheets/education/factsheets_leaflets/ 
7 Aimhigher Merseyside: Transition to HE for Disabled Students. Information about a poster campaign and the report of a conference on inclusion and empowerment, both have been designed to raise the aspirations of disabled learners: http://www.ahgtm.ac.uk/practitioners/?page_id=716 
8 Aston, Birmingham and UCE Birmingham universities: A jointly operated website for tutors and students to find out more about making the transition to university. The website has sections within both tutor and student areas providing practical information, guidance and advice to support decisions about going to university. Both sections have information on disability and dyslexia:            www.thinkuni.info 
9 AchieveAbility: Aspiration raising activity with dyslexic learners through an SpLD ambassador scheme, and training for school teachers to help identify and include learners with SpLD in schools.                                   http://www.achieveability.org.uk/  

10 Disability: A Rough Guide for Widening Participation Practitioners. Wray M and Houghton A. A guide for staff involved in widening participation and for those whose work brings them into contact with potential and current disabled learners: http://aoa.ico3.com/resources/files/AoA%20DISABILITY%20BROCHURE%20March%2007.pdf 
Footnotes used in this document

For the supporting information, refer to the pages referenced in this publication. 
1 Aimhigher guidance notes for integration HEFCE 2004/08 paragraph 42: http://www.hefce.ac.uk/Pubs/hefce/2004/04_08/ 
2 The Disability Discrimination Act 1995 as updated by the Special Education Needs and Disability Act (SENDA) 2001: http://www.opsi.gov.uk/acts/acts2001/20010010.htm 
3 The Disability Discrimination Act 2005: http://www.opsi.gov.uk/ACTS/acts2005/20050013.htm  
4 DRC Briefing June 2005:                                                                       http://www.drc-gb.org/library/research/drc_disability_briefing/drc_disability_briefing_-_june.aspx  
5 Labour Force Survey: http://www.statistics.gov.uk/StatBase/Source.asp?vlnk=358&More=Y  
6 Contact a Family: poverty research findings: http://www.cafamily.org.uk/campaigns.html#endchildpoverty 
7 Analysis of HESA data provided by Action on Access: http://aoa.ico3.com/resources/files/11AllyrsAlllocpercentTotal1.doc  
8 Aspiration raising and transition of disabled students from Further Education to Higher Education:   http://www.actiononaccess.org/index.php?p=1_3_3_10&id=587 
9 Disability Rights Commission (2003), Young Disabled People - A survey of the views and experiences of young disabled people in Great Britain, conducted by NOP for the DRC:                                                                                http://www.drc-gb.org/newsroom/news_releases/2002/education_for_all_getting_in_.aspx  
10 Hussain, Y, Atkin, K and Ahmad, W (2002), South Asian disabled young people and their families, The Policy Press (ISBN 1 86134 326 4) 
11 Information on Asperger’s Syndrome from BBC health web pages: http://news.bbc.co.uk/1/hi/health/medical_notes/a-b/1166811.stm 
12 Manchester City Council - The Social Model of Disability:        http://www.manchester.gov.uk/disability/policies/model.htm 
13 The Centre for Studies on Inclusive Education – Index for Inclusion: http://inclusion.uwe.ac.uk/csie/csiefaqs.htm 
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